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This paper w.is preparced to iudic.te soue of the varted focets of
knowledge on adult education that were found in readings on this subject over
the past few years, and specifically in the last eix months. It has not been
written as a temm paper on a speciflc theme, and as a result {t sppears to
ramble over a large srea. During this rembling trip, however the writer has
consistently tried, perhaps not always with complete success, to limit his
vision to andr2gogye This has been extremely difficult, as a library can be
an enticing enemy - stealing upon one from ambush to entrap him in a most {n-
teresting and escoteric subject - which, as it turns out, is totally uncon-
nected to the central theme. A reading course, {f diligently pursued will
inevitably -bring knowledge, perhaps even wisdom ~ but the_knowledge is seldom
what oné originally attcmpted to | :rsuee.

The lack of source referencing is knowm, and regretted. DMost areas
were written up during the reading procesas, and time did not allow rescarch
to re-discern the complete source. It was thought best therefore to submit
this paper without refereancing. Sone matexrial has been incor?orated from
various texts, but only when it was felt that the thought cxactly expressed
the sentiment of the writer, and paroplirasing just did not give the same mean-
ing. The bibkography, hovever, was continuously kept and has leen most use-

ful for locating items of rndragosleal knowledgae, Loth for the writer and for
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The adult lecamer is o oo tor of socictys Vet hie, ~lone, is unique
aud cpecials Unlike the adolescent learner, he has already been exposed to
the demands of society and is aware of the nceds that must be fulfilled.

He is aware of his gool in life. Now, as an adult learmer, he is etriving
to meet thia goal. With his own feelings, nceds, and attitudgé, he enters
education as both an adult and as a student. ]

Most pcople living today have become accustomed to chagge in nearly
every aspect of their lize and living. However, in a world in which the new
has become commonplace, many people both in and out of the f{eld of education
had gloated, that at least the schools had not changed! Im thc‘last decade .
this has altered so that it can no longer ever bé repeated; we gave had
startling innovations in all school lprograrms, practices, cu;riculum, and
even in the geography of educatfon in all parts of Canada.

These innovations have been widely publicized in the newspapers; terms
like '"modular scheduling", '"team teaching,” "instructional media", '"CAI -~ or
Computer Assisted Instruction®, or '"mew mathematics' no longer sound like a
foreign language - and Administrators and teachers in our tertiary as well as
our elementary and secondary schools are experirenting with an ever-increasing
number of new programs and practices.

Adults have always cngaged in learninge In some societics, as Sir
Geoffrey Vickers has observed, to learn was aﬁprivilege purchased by the rich
not just for their children, but for themselqgs. In pionecer, irmigrant
societies, like Canada was, adults engaged in learmning simply to surviye.

In modern, industrial, technological societies, like Canada is, learmng as

an adult {e now not a privilege of the rich, but a necessity both for in-

dividuals and for the socfety. What is asteonishing is that our historical

o



slinded 00 630 2ar - 3. 80 o AR sl W

-
o et A AL AN 1 T Aal e BB 1. . BB . B

Sy, cccupation with the educaticn of the young soos still to blind us to the

cnormous potential of adult learninge Huving depended upon it repeatedly in

times of national emergency, at other times we seem ready to relegate the

edult learmer to a status of d bad nccessitys
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Andragory is the teaching of adults, or pedagogy grown upe It {e leces
than ten yeurs cld but conveys a necessafy meaning in the teaching of
tertiary school studentse Within this chapter some definitions ghould be
J11sted. Adult learning is not watching television, although under certain
circunstances this may well be so. lowever, solely watching television is in
itgelf undirected, and is not education. Professor Coolie Verner's defini-
tion is that Adult Educatlon is en activity when it is a part of a systematic
planned instructional program for edults.

Dut whét {s an adult? You can marry at fourtecn; can drive a car at
eixteen; join the ammy at eighteen; legally drink at twenty-one; or write an
examination as a "mature student® at twenty-three. The required minimum age
of thirty for U.S. Senators, or thirty-five for an Amcricon President could be
quoted. The Concise Oxford Dictionary defines an adult as '"one who is grown
up; or mature'". This is the context which will be used in this paper in ref-
erence to an adult student.

Adult education has many names ..ad pseudonyms - "Continuing Education”,
‘Mature Education", "Pemienant Education®, and "Tertiary Educatfion', infer only
slight variations with differing national and linguistic characteristics of the
underlying theme of "Adult Education"e These con be regarded as on all-
cnbracing term used to designate those intellectual procesées by which adults
acquire the ﬁncwledgc, understanding, attitudes, and sl:i1ls nceded to lmprove
their porticipation in a changing society, or to assure their continucd full
fnvolvenent in soclety.

The most cormon meanings of leoening and aduc.ating should also be noted

ag they appear often in this prper:

e
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~ experience

- comiit to nenoyYy

B e

- bhecome aware
- be infonied of
i -~ receive instructien
- teach
Educate - bring up young
- pive intellectual or moral training to

-~ provide schocling for

k.

b

i - train

{

i adult Education does NOT require to be school oriented, although it is
: normally referred to im this nonnere The two widest separations of basic

philosophical &dult progrems are:

4 A) - Private Pro-r.ms - these are sclect groups. Company in-service

training progroms, The Military uses this type s a means to train

men for its specific ends,- The ;0al of private progroms is normally

a particular end - and is wvot education ftself.

B) - Publie Prorrams - these are open to alle Schools, YMCA, Librarfes,
Muscums,ctc. All of the public prougrauy ave quite civill in com-

parison with the private progrause.

In the last twenty years the word "Progress” hias been replaced by the

vord "Change'. This varfation is drastic In vy vays as will be noted through

viously appear to have tiught exclusively for the paaty with as little ao

possible thought for the futurc.

rd

? |
3 this papere. Should we be teaching fox the pist, present or future?  ve pre-
i
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titie fs tiend beoacening: avail. . ble and must bLe uged in
BOC WiYe
Ue  Cotrses i Gonplog ot aat appacetations Should wo net
look at what the future might, or will bring, snd use
the rost apreed upoa areas? - Not S.F. but science!
(~g - Scientific American - article on Future Inventions;
- articlea on Food from hydroponicn, the sea, etc.)
‘ A group of generalizations noted in my veadings in adult education (along
with cortain blas of theae authors) ave os {ollows:

1. Adults enter a lermidnyg activity as responsible grovm-ups - not aa
{umature learners.

2. Adults enter a learning activity with more experience than youth,
and more to contrilbute - we pust utilize the coxpetriences of the
people that they have.

3. Adults enter a learning activity with uere Inteation to apply
their knowledge with fmsedicte wpplication. {(Pracnical resultas
are required) - practicality.

4. Huwnan organfsns pousesa the ability to learn thitoughout their
catire lives.

5. learning ts a naztural inclinstion which ay be encouvaged or Jdis-
couraged by social {nutitutions.

6. Learning begets change = channe stimal. ey Tearninge

7. All socletieg institutfonsldze learatng in the forn of cducitione

8. All societics choone to concoutrate educetlon on covtaln sroups
and at certoin tizea fn inditviiaal 1ivea.

9, The seleetion of cortidn prompn aal cortaiv seriods for education

-
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15.
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19.

20.
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as a whole.

A1l individuals have solid strengths (high points); it is up to

us to lind them.

All individuals have goals and objectivey; it is up to us to find
theme.

All individuals haove the cspacity to change and growe An adult Lf -
offered the chance to set his own changes, will certainly take itc,
and complete it.

All education has in the past made distinctions based on sex roles.
Learmning almost always outstrips educatione.

The historical concentration on children and youth has biased the
entire ideca of learning in western cociety.

Education is os ruch an effort to prevent certain kinds of learning
ag it is to uirect and stinulate other kindse.

The mothods and techniques associated with education in all socicties
con be fdentified, described and codifice.

leaming does not occur gvcnly in a society but sporadically in both
time end sﬁace; Learming is more apt to occur on the
margine of a society.

Physical external environnent {g a eritical factor ~ffecting be-
havior - more critical than youthes h

The movement of western soclietics is to includc more end more of
adult life in cducation as a reasur: of controle. As the informal
inst;futions of viork, family -nd chu.c: treline fin sttendance, new N
attenpts arce tein nede by the int;c;uction_of cluc. tional institu-

tiono.



R L 2N e N N T e
f g . . - .LAL..J

aTsa. .t A axiee

! Trit 4 oo anltenies e e aolt-directin: leamer, aund wve

21, ute T

must be the sance

o

ERIC-

Aruitex: provided by Eric



e

Education and adnonition begin in the first years of child-
hood ond last to the very end of life. The education we speak of
{s training from childhood {n goodness, which makes a\man cagerly

\
desirous of becoming a perfect citlzen understanding hgw both to
1

rule and to be ruled rightcously. This is the speciél form of }
nurture to which, as I suppose, O4r present argumcnt would confine

the term "education'; whereas on upbringing which aims only et

A Y

money -making, or physical strength, or even some mental sccom=

plishment devoid of xeason and justice, it would term vulgar _land‘ R .
. \ K

. ’ N\
{11iberal and utterly unworthy of the name "cducation." \ f\
' A X

' | ]
The above quotation of Plato {ndicates both the lengthy proc?ss of qdu&h

cation and the philosophy of education in the Creeck civilizatione. I\'n 109k1hg §\
at the aims of a number of nodern educational institutions, it is irgterestin%it\\ D

* \\

to note a striking similaritye. O
\\

Adult education scems to have begun at least as early as the first re-}f \\
i A
cords of mane In some lenguages the connotation of the word teacher is got, L \\\ \\
oI
of a young female gurrounded by children, but of a mature and wise pexson who X

talked with, argued with, exchanged expericnce with mature men and womene '\So \

= e

{t was with Confucious, Socrates and Jesuse i
: |

In Canada, organized activities with an cducational purpose go back ht\

least to the time of cerliest cxploration to L'Ordre de bon Temps, founded by

\
Champlain and lLescarbot in 1€05. Why was there such an fustitution? It was:

created for o practical social znd educational purposee For those who undgr- '

went the danger ond lonecliness of a winter in Conada there was a shockingly *

high mortality rute. Scurvy, idleness, drink, discase ond braowling were
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colriene  in soue years the rurvivors weie fows Cort inly during the early
days of the development of Cunada there were many adult education enter-
priscs. Not all vere sceking solutions to problems as demanding as those of
Chomplaine.

Some of the developments that followed the early era were University
Extension Courses, The Workers Education Associations, Frontier College and
Farm Forun. The success of most of these programs wag based on their ability
to satisfy the needs of their particular students. The following philosophy
of St. Francis Xavier's University of Extension is typical: 'We must take
and follow the opinions of the people themselves. For us, what the people
most need to learn must be what they most want to learn." ‘'We are at your
service”, our educators must say: "Tell us how best we may serve you'ls

Adult Education has grown in numbers and complexity from the organi-
zation of the Canadian Association for Adult Education in 193? until the_pre-

sent. In early times adult education frequently was remedial in nature. It
. . —

consisted of classes to help immigrants or others to acquire a basic education

or possibly provide an older person with intcllectual or vocational skills he™

missed as a child. This image has chang;d and at the preseﬁt time there are
at least four major functions for adult education. They are (1) Pemcdial;
(2) Citizenship and Political, (3) Vocational and Economic, and (4) Liberal
and liumanee. |

A more dotailed description of Adult Education is givéﬁ by the Toronto
Board of Education. In the opinfon of the Adult Educators, the cducation of
adul®s is a matural and a neccssary continuation of the learning and the
developing process which begins formally in the kindergarten and continues
throughout life. It has for its purpose, cnabling adults to function more

effectively as individual citizens, as parents and o8 workerse It {s not

-
o
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nor: 111y A presro- -~ of recre-tiva, C1thcu b it .v rewpond to the nced for
orpanized recreation. It is not a nrograsme  of arts, crafts ond busy work,
although it may respond to such nceds also. It {s not a programme to fro-
vide a worthy use of leisure periods, although this too might vcll be an
areca of concern. it is not a programme designed to Geach men and women waye
of gettiné better jobs and earning a higher living, although this may, indeed,
be a need to which Adult Education responds. Adult Education may be many
things to many people. It had within 1its compaés the ultimate fn human en-
decavour and wants nothing ﬁore than to teach people to live more ifntelligently.

The remedial function 1s still very fmportant. Wg don't know how many

-

: “ease-
R N N

functional illiterates there are in Canada. Therea is no general agreement om ff

or less. Even §~J¢e assumed that the situation 1s somevwhat better in Toronto,

e

'they have, in addition, the large number of immigrants who read or speak

[P .
¥ »

English imperfectly, if at all.

The remedial function, of course, shades into the vocational function.
The trenendous technological shifts that are taking place in Canada (end all
over the world) have meant that there are many fewer jobs requiring little or
no education and training and mony more jobs for which a higher lavel of com-
petence is needed. About 7g!perceht of the jobs available in this country to-
day are of a professional, seni-professional, tachnieal or skilled nature, and

only 30 percent of cmployment consists of semi-skilled or unskilled occupations.
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It is in this l:.st c .tegory ol w ploytent thet ozt of those with leas than
a junior matriculation will find themselvea con;uting, and if present trends
continue, the problem will become worse as the proportion of unskilled and
geni-skilled jobs in the economy decreases in the future. A plant manager
recently {ndicated that before 1950 there were always twenty or thirty men
in his plant éalled‘raweepera", men with little or no education or training,
but who, under direction of a foreman, kept the yard cleanm, and moved material
about. Now this\wggk {s performed by two or three men uiﬁh nmachines, but these
men must be able to read written instructions as well as care for expensive
equipnent.

The remedial function of adult education will continue to be importante.
But what about the rest of our people. They are hardly among the elect, educa~
tionally speaking. In. the face of what there is to kn&w- vhat must be knowm,
all of our people are intellectually‘underprivilesed. Dre Coady of St.
?faﬁéiéuﬁhivéfsity'usé&'to’éa&'“if‘every‘maﬁ‘and woman -in Cansda—had & upl- . ..
versity degree they ﬁould still need adult education." But it is an édncation
of a kind, variety and quality for vhich the temm vermedial no longer has much
relevancee Most of our people, for most of their lives, will be eﬁééged in
continuing education.

Continuing education is concerned with plenned opportunities for the
following experiences:
- to learn new and necessary occupations as prescnﬁ jobs become tech-

nologically obsoiete. |
- to écqulfe assential information about new scientific resesrch and
developments relevant to fimprovement in an occupation or profession.

- to leamn essen£131 facts about questions of héaitﬁ'and we1faré as -

they affect individualg and their i nilies.
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- to know .l underst nd 2o baate politierd coaflicts and dilermae

which underlie our national and international policy.

- to continue personal developnent so that every individual may

further his fntellectual and emotional growth throughout life.

The "termimal concept' of cducation must be buried for good. The pro-
viafon of opportunities for adults is both socially and economically necessarye.
Society is run by adults, they are the bread wimmers, the teachers, the gover-
nors and when things g0 WIong, the soldiers. It is they who make the decisions,
the qualiity of which wili affect. the nature of our life in 1_‘.he present ‘and
future;

OQur first problem of the future will be to survive. It is not a question
of the survival of the fittest; either we survive together or we perish to;
gethere. Survival means that the countriesof the world must learn to live to~-
gether in peace. "oarn": is the operative word. lMutual respect, understanding,
syﬁpatﬁy'afe qualitics that are destroyed by-ignorance,. and_fostered by know-
ledge. In the ficld of internatiomal understanding, a2dult education in to-
day's divided world takes on a new fnportance.

It is novw believgd adult educatton has become of such importance for
man's surviyal and happiness that a new attitude towards it is needed. No-
thing less will suffice than that people everyuhere should come to accept adult
cducation as formal, and that gOVernnnnts should treat it as a necessary part -

of the educational provision of every countrye

Q -
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The Aduit student is not counted véry accurately in Canada. Figures
from the Dominion Bureau of Statistics, industry, provincial administrations,
extramural training, and adult education societies diifer vastly in their
talli{es, or even in their estimates. On top of this, the figurés are from
two to five years old. In 1956/58, an American study counted a%out twenty-
five million adults undertaking fornally-identified programs, just under a
quarter of the adult fopulation. In Canada, a comparable figure}yould be two
and a half to three million, but it was probably a smaller perced&age at that
time. Now, there arc probably between two and a half to three miikiou adults
actively engaged 1n'ident1fiable courses. That is a tot of adults, when you
add to that the fact that they are concentrated in the more influential sec-

tions of the socliety. But it is nothing to what is to come in the next decade,

'wheﬁ“théméoéﬁiation bulge that has slowly inundated the formal schools begins

to impinge on adult life and on adult education.

Some of the problems encountered or stimulated by acdult students come
from the fact that they must undertake their learning as marginal students.
That is, they study at fnstitutions which for a variety of. reasons are not overly
concerned with them, and which historically have regarded provision for adults
as an extfa turden on their responsibilities to be treated as sumnarily as
possible. Some of the problems arise simply because they are adults, and be-
have dtfferen&ly.from children ond youth, who have never known anything but
school and family, and whose entire attention is preoccupied by these {nstitu-
tions. Ourxr failure to distinguisih betvween the two sots of problems is something
that must be correéted very soone If it is not corrcﬁﬁcd Ly the irnstitutionms,
it will probably be cocrrected by the studentse
3 7itf"*‘1 .1314_524%, f’”
H ..JM_,_ iz,
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Cault students have o laoe probrlility of beling port-tine studentse
This part-tine aspect enjenders a variety of problems for teaching institu-
tions, that only some have tried to solve. atkinson College at York Univer-
sity is one example of an attempt to create a genuine student milieu for the
adult, part-time student. Ccuncelling services cre hegindlnf to be developed,
and some other facilities. One of the quescions that invariably present itself
ig, nced the faculty be part-time, or must {t be over-time? If some planning
in done, i{f adult students are considered as valuable and welcome_studenta,
then the tired adult student who can be vitelized by learning nced not be
faced by the tired teacher or lecturer who has already done a full day's work.
If we really want adult students, then surely the reverse should be true. The
tired adult needs and deserves the most lively, sensitive, and energetic
tcacher. Curiously enough at the best of occasions, aodult students and
teachers of adults, wﬁatever the time of day, often revitialize eath other.er.

One group of statisticians states that in 1964-65 there were three
million adult cducands in Canada. Of these, slxty-six‘percent were in pro-
fessional and vocational - iﬁcluding specialized, trades and agriculturce.
Eightcen percent were in health and socinlleducation, fncluding warriage
courses. Eight percent were engaged in the fine arts and other culteral sube
jects. Only eight percent could be ccnsidered as pure academic - at our high
schools and universities. This figure has grown since 1965, but it _includes
acadenic courses as a small percentage of the whole.

The typical adult educand is male, marricd, 31 years old, has a second-
ary school education, and a middle class income. lHe is not nornally unlet-
tered, although it is estimated that there are 1,200,000 adults in Canada with
less than a grade &4 cducation. o

The distinction fron other students cver sixteen in arbitrary, and

‘ M{ * IL ) ,cg
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SrOWS tore sO every dove in the one homd, iU o be argued that all
rsrudents" over the age of sixteen are fndic:ting greater and sometiines
agpressive propensitics to be treated as though they are adults, Indeed,
the best solution to the problenm may be to do just that, On the other hand,
there are hundreds of thousands of adulte in Canada who take part fn well-
organized, often long-term programe that do not lead to any form of certifi-
cation, but to the satisfaction of being able to do something weii, to under-
stand something not understood before, to feel or experience somcthing that
was neither felt nor experienced before. Just how adult learning is trans-
lpted {nto adult education is a subject for somec nccessary studye. Howevér.
by concentrating on the problem of the formally~declared, sclf -conscious
adult student, we cgn throw some light not only on his or her problem but on
the problems of the teaching institutions and of tl e goclety as a whole.
Almost Sy definition, the esdult student is a persom atteupting to carry out
.hts education in the hands of an institution the main purpose of which is the
education of someone eise. It is an institution which, by and large, has
made only tentative adjustments to the fact that.adults do not become lecss

adult simply becausc they becone students. Despite other rnore populax and

drematic preoccupationsg, this {s the real educational crisis of the tlmese.

¢
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PART 1V

STUDENT ORILNTATION

This part pressnts those aspects which can be selected to be of major

adoptation to the adult student.
1. Individuality and Volition

No aspects of teaching calle for greater professional judgement than
dealing realistically with tndividual differences in adult students. Placed
at the ultimate edge of the conversion of our occidental civilization to
ex{astentialiem, thers is no need to put emphasis on this requirement to note
and work with students epecifﬂéntly as individuals. Classes are made up of
lndlvtdualo, and we have to dcal with a school full of individual learners,
who oomatﬁmea meet {n groups, but almost assumo the mentality of a specific
group. Downey's statemont of the individual adult is that - .

"The {ndividual learner is unquestionably the més: important

part of the lea'ning process. It {s thé {ndividual'e search

for self-realization, his quest for autonomy, which the pro-

ceas of education is geared to facilitate."

This fs not Jean-Paul Sartre speaking, but Lawrence Dowvmay ~ on American
educator who worked in Canada. This perhaps could ba improved by a closer
assoclation with Marcel, and less with Sartre. Individualism however is with
this generation, both adulte and youthe.

There is another set of circumstunces that bear on every adult. The
adult student {8 a voluntary studente The degrce of volﬁntariness of couurse

varica, and does so increasingly as adult education respcads to new social

v Lewtwtr Doumsy | T4 W&w%é&eﬁh ) T Yok bipidl)

MQC» r 1.
EKC ~N

Aruitoxt provided by Eic:



p
~d

STULLNT ORIFHTATION
Jemands. At the une end of the spectrum {g the adult who is frese enough in
every way to take an cvening class in motor mechanics, caleulus, or art, for
his own amusement and celf-dovelopment. At tha other ie the student in an
cccupational progrem, whose redundant ekill has forced him to re-enter traine
ing with government supporﬁ {n order to become once again employable. All
adult students exist somewhere along this spectrum in terms of the freedom of
their choice to engage in learnings At our worst in aduit eduction in Canada,
we tend to write off the first type of person as an amateur nerely entertain-
ing hinself, and to ignore the special needs of the gsecond sort beccuse he
has to be there. At our best we are naking adjustments to the needs and
potential of both, through llowly.al‘he point, }fowever, {s that no adult
student is compelled by law to attend school; he attends only by circumstance
and choice, The notion of #compulsory” adult education is one that crops up
occasionally in Canada, and no doubt will again. Somn people seem to find it

imposaible to teparate the notion of education and compulsion.

2. Motivation

"There {8 no learning without motivation - the f{dea of laarn£n3 exist-
{ng without motivation {s ridiculous.” This is the correct adult view of the
{ncentiva to learn. Examples of how this i8 neccssary fn our individualis=
ticly attuned educational world are the large growth of Adult Schools. It &s
also said that motivation is the antocedent of learnings One then progreseeh
{nto the idea that the teacher's task {n assisting ctudents to acquire worthe
while motives, and in activoting tho student to follow through cn his motives,

{s one of the moat difficult and important toachers roltes, lotivation is uced

f\‘
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STUDSNT CRITUTATION
{n rcult odueation only as an adjunct to other areas - to assignment, emphasie,

puniclmant, or review.

3. The Nature of Change

The Hall-Denis report has ind{cated that the only stability experi-
enced by many students to-day {s the constancy of change. If this continues,

and 1t shows no sign of stopping, then all types of education, fncluding

‘adult education,must at least come to terms with change ftself. ~Hs must -

establish the guildoelines of the direction of the educational procass, the
{mage of the dynamics of learning, and of evaluatfon of the outcomes of
change. Basic ideas and p?oposed fnovations can than be viewed from a moving,
rather than a etanding position in adult education.‘ o
While this as a philosophical idea is admitted as a requirement for 1
adolescent education, it is normally not spoken of in adult education. Yet !

{ts connotations must be examined, as adults are requf?ed to live in our pre~

sent soclety, and must adopt to it.
6. A\._ﬁ‘ "tmnt,

Students have always faced this problem. learning Academies were nore-
mally at some distance from their bumae; languages and patois differ; values
vary wsf only with geography, but also with age and bocome more difftcult with

advancing years.

y

Much of "back-lash™ by students may be traced to incorrcct, fnouffic-

fent of ‘inept adjhatment. This §s borpe out by the Utah Vocational Board's
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findings on Escape from Tratuing due to Maladjustmente Thesfollowing
varieties are used from their adult vocational fnstitute.
1. "Let's-do-something-anything" response:
I can't stand thie any longer. Why don't we get on with {t.
Nothing is happen{hg. 1 don't see anything going one

(Thus I can avoid looking at what is happening now.)

2o “Hb-need-a-leade;" response!
Na\need someone to organize us and give us direction, to phrase
the questions, to keep us on the track. This £s so compliéated
and difffcult and we don't seem to be getting anywherees
(Thus I cen avoid the responsibility of helping to organize the

group's action.)

3. “I-lpwe-to-watch~these-others" response $
This {s terrific, it enabiea me to watch these other people and
the {nteresting reactions they have to all these situationse
(Thus I can avoid looking at myself and at my own reaction to
1t all), |

Lhe "Fine, but-ltfgoesn't~applx:;o-me" response:

I'm different. I'm not going to ba a leader. This doesn't apply
to my situation. I don't work with pcople.

ffﬁ\x (Thus, I can aveld looking at my ovm situatione)

| (This s a voriant of ecceseseescoccasccsceccons)

5. "FPine, but-out-eroun-is-different’ response:

This may work for chlldren, or for club women, or for psychology
majore, or for mature, disciplined ond trafned groups, or for

people with a background, or for fnexperienced people, or for whate




P St T ] e Tndha Salute 23 p—ﬁ’C‘: -
DR SRR S Oy

ever we aren't == byt not for us because we are sozchow differente.

B s S

(This provides us with a convenient rationalization. The data

LR At

show that "it" works fairly well in some eituations, rot in other

s f- -~ but with all groupss)
; 6e "Isn't-this-fun?" responset
This Lo sll so wonderful and fun and good for us. I'm sure wo
are learning eo mucht?
\2 (This ensbles us to avoid looking carefully at what is helpful
~

when and what i8 not useful for certain purposese).

-

il
5

7. "Seme-old-otuff' resaponsa:
I've seen and heard all this baforee This is the way Itve alwaye

done fte Oree.'"The way we did role-playing in Schenectady WaSeee''s
Isn't thie the same as group work, or opeech cducation, or just
comnon aense?

(Thia enables us to dony its fmportance and to avoid seceing any-
thing that is significantly diffcrent or to learn 1t even {f it is
the samé.) ~-.

8. '"We-tried-this—once' response:

1 already saw role-playing, we have alrecady tried thie Ve

have already reed a booke There is nothing more we cen learn from
a deeper penstration imto the problems or the tachnicques

9, "Ve-nead-cvidence!” response:

It counds good, but has research really proved <it?
(Actu’aliﬁr. most methods aud {decs are but hypothcees, more or lese

teated, wore or less proveds This attituce talna ue to avoid try-

Fan N

{ng anything but tha very few methods that s+« "tried and truo"
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STUDFELT ORI NTATICH
and tradttional and heve becn used for yearse)
This {8 related tO eceecevcces

Hlastg-ha-objcetive!” response:?

Let?s not look at emotions, feelings, perceptions. We need "facte".
I just can in here to gat the facts, to find out if "group dynamfica®

{s really sclentifie., Let's avoid looking at or dealing ‘\rith any-

y evarything that

g, afgificant,) | -~ F - 5
This 1@ not too different fr ! \-5fiﬁti; o

le—want~thoory" response:

We ara graduate students. Only youngsters leaxn ffon experiencee
We don': want to learn techniques or be especially practical. We
want theory. These other people are so young, or have sﬁch
frivolou&:concerns, or aren't reelly interested the way we are -
they really don't give the'backgrouﬁd. Or - I just came to watch
because I'm interested in the theory of group dynamice.

(This enadblee us to avoid getting involved ourcelve§ and hence

avoid training or looking at ourselves or our ovm response to it

all.)

"It-surely-can't-be-us" responce:

It muet be that the group ié too lerge or tco emall, or that the
room is €0 {nadecuate, or that the lights src bad, or that we
dentt meet long enough or often enough, or thatf;e have too many

people with too varied backgrounds, or that we have too many

problem peaﬁle, OT eocvsccccccee

.(!
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STUDENT ORIENTATION
(Thi{s enables us not to look at eraelves or examine the real
barriers im our groupl.

e 13. "I'm-awfully-busy" response:

I have so meny things to do, so many courses to sf.udy, sO many
exame I have to study for, so ﬁ;ny meetings to go to, &0 many

fmportant responsibilities, that I just haven't time to read or
study for the actlvities“of this group - though, of course, I'm

really interested and when I have time ceoecces

. - .. —(Thie-sllows us to escape fron too close an examination of our
group or ourselves. He ’p:obably have time for anything we want
to do badly enoughe)

14. "Poor-little-me" responses
Why doeen't he tell us. He is the expert. We need an expert to

come in to tell us what is going on. We really don't know enough,

Ty

haven'!t enough bdackground, aren't ready for this kind of learning,

 arem't. mature enough, don't have the technical bacl_cground. The

" vocabulary is too csoterice. ‘The books are so technical, and so

big!

(Thus I don't have to try to read or understand or stretch my
* mind.)

15. ‘."\'Let's-beﬂ)ractical" response !

N\,

lcj\g_'s get down to brass tacks. . Let's not spend too much time on
thec;ty or sensitivity traininge I don't need sensitivity training,
I can eee what's wrongs I just want to know what tc; do about it
tn read life.

(This enable me to ascape looking at anything but the irmediate

S

A
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STUD.IUT ORIENUTATION
practical situatfon I face back home. Thus I can transfer noth-
inge Actually there {s nothing so practical as a good theory which
will predict what to do in most practical situations if I really
understand the theory.)

"Why-doesn' t-somebody~do-something" response:

This is a variation on theme numbere (1) These other people ehould
think of something to do to get the group out of this., These

people are incredibly stupid or lethargic or {necapable or thought-

less, Not me, or course, I'm just along for the ride. Probably,

of course, I could be a Mos es in the wilderness if I wanted to
try. But this doesn't occur to me.

(This enables me to absolve myself of any responsibility for group
dtrectioﬁ, {nvolvement, problem solving, or learning.)

"We-are-wastinp-time" responset

We aren't doing anything. Nothing is happening. I want things to

happen faste

18. "let's-waltz-around-again' response:

19.

Let's go around the group and tell each other about our background
and what we think of the sfituation. Let's all look at us as
fndividuals.

-
(This prevents us from having to look at ourselves a$ a group, and

at the process as ggdug process, rather than as individusl behav-

fore.)

“I~Iove-lookin3~45§myself“ response:
Let's just tell all\about ouselves, Looking at ourselves fe such

AY

fun and it's almost as good as a good over-the-back-fence seseion
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or a trip to m} psychiatriat.-
(Self-analysis 18 healthy and profftable and is necessary for
group action ~ but too much of it prevents us from looking at the
group, objectifying our problems for solution, el setting up an
adequate training situation - which {e our feal job in the train-
{ng group. Self-analysis is also fine {f we have objective tools
for such a process).

20. ™Mhy-change-me" recponse: |
I'm dofng all right as I am.. Why change me? . If I played a role
or paid a complinent that I didn't “really" mean, I'd be prostit-
uting my real self, the real me. I'd be untrue to ﬁyself if I
changede Or -- I've always got along all right. People like me,
I have fun. "To thine own self be true'.
(This enablea ne to escape even looking at the problems or trying
out a now way of behaving that night be an improverent., )

¢ 21. "I—cunenpintnto-the-escapea-a11-thqgc-other-peqbléause" rasponse?

I can see all thesg other pcople using these mechanisms.
(This is a special garden variety cccape that the "expert! uses to

avoid looking at himself), 3
5. Phyafolozy

Firs*, there arc some physical problems, These are partly a result of
simply growing up, partly a rasult of the normal situatfon of the adult student
who studies during his spare time, usually after a full day's vork. Hith

respect to the former, variattons arong ~dults at ony particular e are as

Ll it Boedfo Vi i, Conn Vi
Eatupt From Thginsiny  Salf éﬂ/&&y,(uw [%J]/t{,, 8
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great as betwveean age jroups, but Lt s safe to use the normal standards
related to ﬁearlng, sight, And vital capacitye Ag peopla groQ beyond 25 or
so, hearing, sight, and energy in general do dec11n§ and may be particular
problemavtf learning Ls’tacked on to an ordinary day's responsibilitieg. It
takes a real insight into tﬁe curious qualities of learning to realize why
so many adults engaga in some harsher dennds of formal education so willingly
and acquit themselves so well. Novertheless, it {o true that such matters as
physical facilities, light, heat, stufire to climd, aﬂ& duration of clasees,

soms comforts such as soft chatrs, coffee breaks, and-the -1ike should be con-

*
-

aidered. We are infinitely more careful of the young with the measured
" amounts of foot candles and all that, who probably need such care less, than |
we are of adult students, Given the determination of the great bulk of“adult
etudents presently i&éntifled, these problems are minor; but if we want more
adults learniné, we are going to have to exert more care. |

But of greater consequence are the psychological aspécts of the adult
student. Theae can generally be conaidered under the general term of
mattitude,” and includa attitudes to school, education, study, aé& fnstitu-
tionalize” fonms of learning; attitudes to self and that self's ability and
right or freedon to engage in learning. From an abstract or general point of
view, the abillgy of adults to learn seems to vary as much as that of any
child, Other than the fact that adults seem slower in thelr reaction time,
and find greater difficulty with memorization, there {s no evidence to indic-
ate that any adult is less able to learn any partlcular thing *han at any
other ages On the other hand, tha greater experience of adults seen to work

both ways, botla positively and nesatively. The adult studeat will have

learned somathing abost learnin;, and nove pacticularly about himself learning.

y Thmaa ¢d, P10




He will also h .wve acquivaed soae of the grueral tocial attitudes that exist

~_ towards adults-in-schooi. Th..re ueed to be a good dveal of embarrasenent to
\\ .

' \ { ﬁe suffered by adults Joing to school when schools werae so obviously places

} /

. f
for children. There was a sanse of fallure, of having to start ?galn, of

being dumb or stupid, all sumed up in the now-dlsappearing phrasa "going

5

back to school®. ” In short it was a retreats These attirtudas are now for-

tunately disappearing, though in rural parts of Canada they ﬁre still held

\N‘/\

to some degroe both by adults and institutions.
b, 6« The Tsychology of Work

{ Work must be undertaken primarily to safisfy bavic hunan nceds. If

these nceda cculd be satisfled without work, conmparatively little work would

:be done, as homio saplens will always teke the simple and easiest way. Adan
3 had no requtrement_to work bafore he was expelled from the Garden of Edgn.
In the world th;f exlsted until recently, work was the only way (excluding
crime, savinga, investneﬁts, or am inher%tance), to satisiy ouvr basic needs.
Work in the paut wae at least as boring and nonotonous as what 1t became after
the industrial revolution. In fact {t has been asserted that in nodern societ}
there i{s far greater scope for skill and crafteﬁonship in work than in any
previous society., The still viable consequence of the I'rotestant ethic in our
society continues thie philosophy of work - the notion of work as a callinz;
and obligation to family, eociety, wnd self-re-pect, (if no longer to God).

‘nt is ﬁhin tha only philosophy om work that sdults require today?
Is it necesa.ry to beliocve solely fn: 'with %oil elell Jou cat 11 the days
of your life; in the we =~ ol ;-1 ' v e R S R RT U ’rn:’"?é.\n*we r cat
| §  Thoos ppand , p.1n
b Th AR, Kirg Yo Visaiiw  3:77-18-
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cpprorch fe th L verk om te .« plearent ~etivisy, wwork r.y he a plea:sure.
In this approsch, work tecores tle natural exercire of the body ond minde
Until recently this wro the deffvition of non-vork, or ploye

In 1054 S.W. Ginsturg wrote on the Satisf;xctionﬂ of Vork, le
attempted to collate the tetal credit balance of work. lNorse and Welss
extended this the following year to infer that a "midlle-cluss" occupational
attitude wished work intellectually as wvell as physiologically. They
stated that we wwre now undergoing a change to the old eotablished philos-
ophy of work in that the work day was teing shortened and people were
ret.‘.'iring’ earlier. The sulution suggested was that workers ehiould now develop
a nefins to gain the same feeling for non-work as they now obtain for normal
work. A revexse to this, however, was not us yet suggcoted. On the other
hand "worker-cless" occupations accept vork for ccoronie and sociglogical

7

ncads, and are likely to ccntinue dolng 50,

The problen of opposing work philosophics :\'m- presented {n ninature
with Pa.tt;ersoz"u article on Attitudes'; tcvard Worke. The traditional prognosie
of work as a pewrnce of 6in, compared to trork as a pte\ SUrc, Pattérson states
that an odult now ro longer requires job satisfaction. He can now ch'sn"u his
attitude at the sere tine ;.l_':'xt Le changes clothes on return fron work. Again
he brings up the proﬁlém of vocational cholce. While allowing that 80% of
workers are satisfied with their work, the awber increases as ORC Prorecses
fron professioncl to labourer. Brown in his article in the It‘*f!\f‘\rd Pusincss
Review also higllights these wrean with s.‘ﬁil;r: Coubts on present &ny retlods
of vocational c'o'ce. L

The o apporing phiilosoplies of vort wore o_ in dlucasted hy 0 Haule

‘n hise artlc,?.e - 'r:u"!'-P’U'H"rt ) o Tt ot e Yoottt b T 3 m‘ 01 ATen e T8
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value; and in contrast to random activity which {u without purposce

STUONT ORINNTATION

after the war's ende le talks of aluost full employment with the resultant
demands for better working conditions. Maule states as one condition that
a batter vocational sclection become available. *If workers were offered
the chance to choose a career over again - 80% would change their occupa-
ttons".io

Robert Ewan found that the‘maéor determinants of job satisfaction
(sati~ficrs) were work itself, responsibility, and advancement. By checking
them as Oppoeftes however, he found that their role in producing poor job
attitudes was by contrast, very evalle Contrarywise the major job dissatis-
fiers had little potency to affect job attitudes in a positive direction.
These findings weré in divract oppoaition to the traditional idea that a
given vagiable in the work s{tuation can cause both job satisfaction and job
dissatiefaction. t . 3

Joseph Kauffman states in 1967 that the role of students must be seen
now ae an occupation. The meaning of work has undergone a drastic change in
the past few years. The physical difficulty of work has been eliminated as
a measure of its worth or status.

Finally in 1968 Richard Quey gpve modern definitions of work under the
philosophies of our times. These deftnitiOns range from a small group con-
tinuing to insist that ''Work is Virtue', to the modern "Work is a purposeful
mental and physical human activity which deliverately points beyond the pre-
cent by creating economic products or valﬁes to be consumed ir the future”e

-
This &8 in variance to play which does have purpose, but creates no future

S

A £inal definition which appears to fit the 1970's defines Work as

" fties required to sustain so%}cty fn the present, ard to enhance
ﬂ “‘G- (4 - zl | F“ P “’ h‘(« dw ﬂ

I3 W ‘ ] .
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sactal movement date the {uture',

To sumnate, the follosing huve been noted und commented vpon {0 con-
3 o H

nection with adulte:

H Y

be

Ce

d.

f.

he

i.

).

Work is physically less demnnding and monotoncus at present than
in the pastj

There are preccntly both negative (work s toil), and positive
(work is pleasure) philosophies;

Tha number of possible vocations is also increcasing at a tremen-
dous ratej

The number of hours of 'work" is decreasingp

The difference between work and leisura is decrcasingy

A large percentage of our present work force would choosa a
different carcer if offered a chance;

The degree of dicsatisfaction varies fnversly with the socfal
class involved;

A pew occuption of "student' Lo postulated;

The individuality of both work ond jobs is being undeéZut by
nodern computers and technoligical science;

The definition for work {a chancing from a previous protestant
ethic to one that ensures the continuance of soclety 28 it exists

at the presente

The nced to utilize the positive attitude toward vork nust be recog-

afzed if we are to ensure that adult education is acceptable to saclety, and

{f the educand is to educate himezlf.
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7. Study H~hits

™ia {e one of the greateot préblcms facing adults today, and
nosaibly accounts for more failures than any other reason. Yet it is seldom
mentionz4 in any articles or books on adult education. This is possible the
largrat area of studeat and classroon problens that has been abrogated by ¢ur
educational writers, Luckily not all teaching groups acre blind to this aveae
Both the U.S. and Canadian Armed Forczs gilve high atteuntion to the establish-
ment of sood study habitse. The folluwring {s the conclusfon from a chapter omn
Study Habite used by the former RCAF Colleges and Schools:

HIf we can help some of our students foim goed study habits we

ﬁay b2 doing more for theilr future tlian when we help them

learn the content of the course we are teaching.” 13

Luckily many schools for adults are attempting to neet this require-

ment threugh their cwn recources. This area reeds to be strongly emphasized.
8. Discipline

' The cauge of disobedicnce in society today anpears to stea from one of
two c;useé.l Efther ve (o not know how to direct our adults ds stulents, or
P
‘ ya have not taught themn to respect at least the minimum of resarnd for tradd-
tion and the teachings of the puste Chanje fo tiealchy ond good, but tod
(uech of it will act as a poison. Aa enphasis on one of the major traits of
leadership - discipline - in atill vecy much of a cequirsment of adult elduca=
tion. A return to the discipline of the carltec cincs is neither dasircble
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aor procticile A renafssunce of its best virtues Lowover i3 required, and.
altered to fit the lote tventieth century; it i8 a necessity.

Military diecipline is normally the gnly type of discipline discussed
today. let us hovever ascertain how Dre Samuel Jolnson deffned discipline
in hie first dictionary:

"NDiccipline - education, fnstructien, Spencer; rule of

governnent, looker; military repgulation,

Shaksp; a state of subjection, Rogers;

anything taught, arts, science, Wilkins;

punishment, Addison. .
lote that Dr. Johnson givas the most ancient meaning of tthe word to instruc-
tfon, and leaves Shakespeaxre to bring up r:ilitary ¢lecipline, znd ot a later
date. Within memory of living men, Education has changed from the old system.
of well orgontzed, standardized, ond vith a long establishment of precedence,
to the new system of granting a large liberty of experinment, and acceptance
of lees uniforn results, Johnson'!s "discipline” has been renlaced by Kant's
rdictum of Self-~-Piscipline®.

In the profession of adult cducators, t1iscipline is stiil a practical
day-to-day reality. It is up to us to maintain ft by estublishing a working
climate in which adult eduonds wnt to vespond to disclplin?. ich few
exceptions, pcople prefexr to be port of a vell trained, productive vorking
unit, rather than one in which lecderohip i8 lax, rules ure disregarded and
ttondards are so low that there is not Inceniive to achiavernnte

The following are the five Listorfcal categories of the word
“"discipline':

N Semsdd Yohoam, 2 Diknary Ao bglih Lovpuayt | oo (o
'73“,(12@% :i‘ﬂ)’fazﬁ‘ ) ( )




teca v (‘

i Ny
%5 O S | ¢

SRV AT

- Tuas uetiva = o elucaite, to learn

- Vimletive - "The King can do no wrong" ]
- Rotributive - Wirmurubi - "An Eye for an Lye"

- Deterrant ~ Fear holds one back

Prophylaxis - correct thé‘gggg of trouble,
Both the flist (self diccipline), and the last (corrective discipline), are
usaeful in adult educatfon, but self-discipline 1s definitaly superior.

tMhen an adult student is persuaded by words or by exrmple that gelf-
discipline s in his self-interest, he will look upon the teacher a8 a

-

; leader, and not as a militery policeaaane Over the long run, sound discinline

g can nexer be secured successfully by a code of '"Do not' regulations. Any
1
i teacher who ralies solely on puntsiment discipline is putting a trenendous

burdan on hinself, and {8 aseurfng both he .nd his gtaff with a full time

‘job of witchling for the brealing of each non--miendable reguletion even in

adolescent schools. In adult schools this philosophy is ruinouse

< S P S S

Regratably, teachers cause mosi of thels o disciplinary problems,
The problems are usially created by inconsistency. Students do not knowx what
{8 required of then in given situationn. It 1s nacessary to e very clear

and reasonable in setting requirenents; having done so, it -vill Le necessary

A Db G Al
+

to insist thet demsnis be ret ~ without greatly chenging or arpotiating thene

Recent studies indicate that consistency appaears to bhe more inportant than

15

cither soverity or lexitye &n attempt for colf-tiscinliin: fron it stu’onts
'y -

el e G 5B S A 22

{u the final stase in instruction. To reiter-ta, Jisainline Is a metiwd of

;

§ {nstrretion - or of teachinge In the adult educatlon:l syston LU nuat be

9‘ -«

. positive, advance the ideal of both crowp and individinal {rocdey, ond prorote
i | ,

B rol f-control, while h:lting chaose
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> 9. "Lvoluation

',, Alnost all of .the. difficultics and the promiue}} of adult t))uation can
focus arxdund thfs issue. Mony of our practices-in tlﬁg_ia matffﬁ'/ émerge, of
course, frua a oystem based on dependent non-i;.\du\lt stn‘dents whose evaluation
is perf%\ed by an "authorif:y" and corequnlcated ;nixx f:hin a system or to
parents. The entirc systen hos been based on a sense of "preparation” for
performance In a distant future where the student nust deal alone with a
series of institutional evalua&oﬁs. With the adult, tho situation ia quite

difforents - For him it is a wmacter of self-avaluation, and nov not in gome

dfstant future. Even il %xo cour¥e is a threa or four~yzar onz, hiz must nake

T g T e D MAAMES NS e e W

1

continuous decisions about whethor to continue, 2nd he must be able to justify

those decisions t» others.’ Anothor wiy of saying this is that when an adult

-

[T %

i luaves a clavs sesaion he makes serfous deeisions about all parts of his
lifev, rizht thea, not yaars latere Any or all of these deelaton uill be
affected by thoir expericnc2 in that class} indeed, they ought to be i€ the
class 15 itszlf effcctives All of this maans that the adult studantts need
for help fn evaluating his porformuace is continuous. Mig prrsistence in
vanting constant cvaluation is juscified. 2 fizs a right to knew how he fs
doing. What's mora, he has a right to explain wiy he geoht have dona badly
at one time or another ~ a sick vife or child, unasual cccupatinnal teasions,
or some othar acceptable "adult" rcasc;n - and he has a right ro another
chancce All of thase comsideratioas put unisual demunds on Instoustors of

adults. They do necessitate a rcanonable access by the student to the

instructor, more participation Ly the alulent in the procclure of evaluation

L TP
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o has troditionelly Leea the cose, and in gencral, more two-way comunic-

ation between the st dent and teachere OSome instructors of cdults fcel

threatened by thece denwads and need a good deal of assistance in reducing
thelr ovn anvieties. Khat io intcresting is that thece denands are quite
aimilar to thowe being made by university students fnterected in educational

reform. The increase in nurbers of adult ctudents vill ¢o nothing to recuce

these tensions.
10. Conclusion

Ve have dealt so for with sore of the aspects that besr on thc adult
student c8 a &tudént, arguing :hatlthe gdult does net bLecone, tor nccessarily
fecl, hinself to becom= leos en adult sioply Lecause he becomes a stucent.

By frplicatfon, ve have argued thet nothing chould exiet in the cducaticnal
systenm in which en adult perticipates thet corpelo hin to svrrencer his
{ntegrity &s un advlte Such thirgs undoubicdly ¢till exist in Canadian
education, for a veriety of reascns. The point ie not to find scmecne to

blame, but to elfainate cuch factore.

e
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FART V

PROJECT CLIEUTATION

This part encompasses some arcas of Education for Adults {n Canada
that are speciffc to Adult Education, and can be thought of as specific

continuing projects.
1. Retraining

A group of attftudes relates the adult's attitude to the teaching
fastitutions based on his previous experience. . If school for him or her was
a frustrating, incomprehensible, disappointing experience, as { t undoubtedly
has been for ﬁany of the “poor" &n Canada, then the return to it as an adult
will be accompanied by very mixed feelings. It will ﬁQve required some
exceedingly maturing experiences to {nduce a belief that an insﬁitution that
was not helpful before will be helpful nowe Some adults do have this sort of
experience, but many return to school nowadays because there is nothing else to
do. They cannot find work and to survive rmust séek help under such schemes as
the Occupagtonal Training Act -- the lManpower Schemee lany adults don't realize
they have these attitudes and rmanifest them only indirectly. For the teaching
institution, understéndlng and exploring such attitudes is a prime necessity,
one‘iha; s only now being planned for.

Upon entrance into a course, the adult learner rust re-orient himself
to o new life. His job has changed, for now he must work as a student. Now
he will receive instructfon, not give it. "o i1l obey the wishes of a person,
the teacher, who may be his junfor inm agee The subjects learned may pot seen

relevant- to his expectations, but le rust ncver lose the lioht of that goal -

3 Thowoe P,;Jl I
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his futuree.

The majority of the group participants had discuseed with their
families, the serfousness of returning to school. The families and friends
have given their advice and encouragement. The adult cducand re=~entexring
this type of educational program {s seldom able to decide entirely by himself,

! as he 1s normally no longer single. The adult learner identifies his role
fn his new group, and is clearly aware of the feeling of belinging which he
soon learns to share with others. One fifty-five year old student at

" Algonquin Coliege {n Ottawa summed {t up by saying "'l was afraid to finish

- — -

my schooling here and go into the working world. This is the firxst place where
I have felt needed, in many years".’ In groups that have been in Retraining for
over six months, there ts a draving avay frem rersonal friends and farally fdentity,
with more emphastis placed on friendship with other students, and {dentity with
the role played by the student belonging to the group.

Another similar type of program recently took place in Toronto with a
course of retraining for nursing. In the early stages of the Quo Vadis School
of Nursing, a revolutionary school allowing older women who have raoised families
or done other things, to becone registered nurses, the single most important
problem was the belief of the women that they couldn't lcarn the "textbook"

material to which they were exposeds It is true that they expericnced great

= ¥ N

diffiéﬁlty {nitfally, simply because they werc out of practice. While they
had ralsed their children or held jobs and fulfilled all the other adult roles,
their perceptions and memorics had been trained to notice and record, even to
acall, different things, or at least to do o in a different waye They had
forsotten how to go to school, and the attendont s':ills had growm rusty. In
its tufn, the scﬁool had to accept the fact that there are other ways to learn,

o n ok, datadatn b Algurguis fuiin 0Lt 0T, (apulltidd).
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and thot learning or relearning new vays to lesrn is an {mportant stage for

the adult atudente. Fortunately, in the case of.the Quo Vadis experiment, a
reasonable amount of mutual adjustment took place. Partly because it was a
school totally concerned with adults, {t was able to respond to the many
practical things these students excelled at, and to maintain paticnce and offer

help while they retrainéd their learning styles. Needless to oay, almost all of

these women became first class nurses, and new ones are doing so each year.

5 What has to be remembered and somehow i{ncluded in any teaching program for

adults {s the awarcness that school is a special enviromment requiriﬁs
particular, fdentiffable skills and that the adult nceds time to re-acquire th;se
skills before he is confronted too dramatically with the substance of his

s opdeavor. It's not overwhelmingly difficult to do this, though for a variety of

reasons we have not often tried very hard.
2. Community Projects

One of the new and exciting areaa of Adult Education are projects to
alter both environment and people through cormunity projects. Hany aggnéica‘
are active in this ares, the closest and one of the largest institutions being
Algonquin College in Ottawa. Vnrions-ngencics of government houever also work
extencively in this field. One project that is well kncvm and could be con-

sidored typical was the attempt to assist a conmunity to reascttle from Fogo

Island, Newfoundland.

The Fogo Island experfement has bcen describad in a lNational Film Board

B e T

publication "Fogo Island Film and Cormunity Davelonment".

3 Thornos g&i‘:j, ’413.
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This deseribes the activities of Loth the University and the Film Doard

on Fogoe

THZ FOGO FEXPERTMENT

‘The following steps occurred in the evolution of the Fogo Experiment:

1. The fflm-maker, who was a stranger to Newfoundland, vas recommended
to certain areas of MNewfoundland by the conrunity developornt agency (Memort al
Unive;stty's Extension Service). At that time the film project wvas to be related
to an*cxaminatlon of some of the dimensions of rescttlement in the Province, It
was conceived that the film-maker should be exposed to the aspectrum of resettle-
ment pfoblems and possidbilities.

e visited Nowfoundland communitics which had been resettled, which had
appliéd to be rescttled, and i{nto which rescttlement would take place. He also
was taken to an area where goverament plans related to development were obscure
and where there was growing conviction among reSidcntshthat they were being
frozen out of the srca by deliberate government neglect. The area is known as
Fogo Island. On Fogo Island, in large part bocause of the active interest of
the University's commnity developﬁent worker for the area, en Improvement
Committee had been formed znd was active. It has been"prc-arranged that the
visit of the film-maker would coincide with a recting of the Island's Improve-
ment Coanittee, a voluntary organization conprised of representatives of most
of the Island's ten conrmunitics,

The University Extension Service and its area corzunity worker had
recently orgaﬂized fmpoctant wcetings on Fogo Island, at the request of
.residcnts, to examine some of the Island's prollems and to secek solutfions to
tlem. At thosc meetings, discussion hed taken place chout sore of these issues,
{ncluding formation of a producer's co-operative for the island. At one such

voetins the film-maker was introduced and sore of kta docw rntary films wvere

showne.

A%
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It vas deeided that Togo Island would bg the "cormmunity” examined on
film. Arrangewents were nade for the retumm of the film-maker to Fogo. It
vas mutually agreed that i€ world be cancntial to have the services of the
cormunity worker availcble to the £§1m-raker throughout the whole of the
projecte.

The main {ssues appearcd to be:

A. The people were not organized adequately to help thenselves.

While they could and did express strong criticien of actions taken by "pover"
agercico - vhich they considered wrong - they were aware that core of thefir
probiem§ vere helped along by their own indifference and lack of knowledge and
expericgce. )

B. Their fishery wos inefficlient and wasteful. Hany fishercen had to
throw away substantial portfons of their cateh because there were no processing
facil{ties for those species on the fsland. r

C. Fishermen were confronted by abrasions caused by the introduction
of new technology - trap-skiff (cmall boat) fishermen were trying to compete
against neighbours who hzd recently built longliner (intermediate-sized)
fishing boats. Longliner operators caucht rore fish and vere said by trep-
okiff fshermen to be interfering with“trnditional fishing arcas.

D; There was concensus that governments appearcd rot to care about the
vishcs of the people; an cxample was that plomning for Fogo Island was said to
be done off the {sland without local consuitation.

FE. There was a preponderance of able-bodied relief on an i{sloand whose

surrounding waters provide a substantfal resource base. (One of the uecknacies

of the experiment beceme evident here, ond will Le rnctified in fature; all
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diascuusiong on relicf toclh place sith perons wino vere not relief recipientu.
The relief fssue, as it exists on {ilm i3, there fore, incompletc.

~ha f1lm-maker found it fmpossible to locate people en rcelief who
vould speak freely without being in danger of being humiliatcd by the stigna
attached to relief 1f he appeared on film before members of the island's
populatfon who do not recelve relicf, who are proud of the fact and also
bitter that despite the fact they work very hard do not have cconomic advaatages
guperior to relief recipients.

F. A denonminational scliool systea throughout the arca wa3 crecating
sarlous educational problems. There was duplication of school facilitfes,
achuol facilities were increasingly inadequate and teachers fncreasingly harxder
to come bye Although denoninational education has alvays.bccn part of the
teadition of Newfoundland, soma school boards arxe seriously questioning its
continuvances Such is the case on Fogo, but strong local feelings lheld by some
people ara preventing action. This sarve problenm has been resolved clsevhicrae 4n
New:foundland,

Fogo fishermeﬂ, since 1969, have formed a fishemaan's co-operative with
more than 350 fishkermen memberse They stand the possibility of making cerlous
mistakes, which have been made in cther places by other fisliertien. The
Unlversity's cosmuaity developeent filn unit wvill be filuing extcasively in the
Moritime Provinces this astusn, working vith fisler.en iu co-nperatives theree
Their mtstakes, their problems and the ways in which they have developed strong
fisheriea co-operatives will all be filied using 1ocel prople oot dircctly
concerned, and wost casily identified a9 sy cthotic pornoas by thz Fejoe peoplea
e fili materiala will ot cnly Le avail:ble to [feloerrsnon togd crd other

ports of Newfoundlond, tut will le di trituted oxioasivoly thoosghont cther
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sorts of Cunada where thexe i3 an interest in fishcries co-operataves. Such
¢ st=ibntton will best be done througn experienced comaunity workers. This
{e only one coimunlty project, but serves as an exanple of what is possible

in this areae.
3. Recreation

A definition of Recreation uight be: "The cducation of the public to use
{ts leisure time to the Lest of its advantage'.

Organized recreation and adult edukation arc now recognized as integral
parts of any total educational programe |

For adulte the differcuce between\rccreation gnd education lies in the
tndividual’s reason for participating in ;n activity. Thus the same leisure
time pursuite may be recrcation for one person, educatfon fer another or s
combination of the tuwo for otherse

tthat {8 the function of any school in providing a recreation or leisure
time program for the adults in a community? GSchools are not primarily recreation
agencies. However, the development of the individual must fuvolve attention to
leisure as a part of daily livinge Therefore, all gcliools have an obligation
for recreatfon. Also suitable facilities, adcqﬁate equipnent and qualified
leadership are available through iniany schoolse

It {s generally agrced tuat there s no one authority that is best
cuited to adninister the rccreatlon progreme. Tractices reveal that recreation
{5 usuclly aduinistercd by: (1) a c2parate recreation authority, (2) the parw
cepartuent, (3) the school adirtnistration, and (%) in powre recent years, a

corbined department of parks and recreation. To a leocer booree, other forms of

v ok Roled @_&?Q_M Q;mwﬂ 0 tawore LU./.JMJ)}N?W.M.
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managing recreatfon are utilfced. Conditions in each community differ, and
{t {8 {mportant to weigh the scveral factors that might poseibly af fect the
ability of the previously mentioned authorities to adninister the program

-

succesafully. g
whether the adult sclicols take aver recreation programs or act within
the framcwork-established by munici{palities and park departments, it s
{mportant that widespread cOmﬁﬁnity eupﬁort be created and ley participation
very much including adnlc; both teachers and students be initiated in the form

4

of opportunities to serve on boards, committees, or in other volunteer capacitier.

L

4. Independent Study

The idea of i{ndependent study for students {n tertiary schoole originated
as a possible innovation i{n the system ia the first printing of ‘‘Guidelines to
Curriculum Development and Organ!zatfon® This article
devoted four pages of this publfcation to describe a concept that was flexible
enough that it could easily be adapted by the Lndividual school to suit its
population. The Community Colleges did in fact :. (.}t the concept as a good
one and started to plan for implementatién.

The basic phtlosoph§ of Independent Stud} comes from secondary schools
and assumes the concept that learning tak .s place on sa individual basis. This
concept of course fs nothing new to educators. However it is found in surveying
the literature in the planning stages of our prograime that mast, £f not all,
the schools who made use of a similar independent study programue restricted it

to the academically competent end mature students. It fa'felt that the programaa

could apply to all students fn tertia.y schoul -, at least on u trial basis. The

g Corlium ﬂ? TR 6«4ﬂ ~f’%4 #iéﬂ e taBion can
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element of certain freedoms was also to be incorporated in the underlying
philosophye.

This program then basically provides the average : { mature student
with fac{l{ties that he may choose to use in order to study in breadth and
depth {n an environment where he can éonduct his studies at his own pace and
i according to self-dlrection and self-resp@nsibility.

The quiet study area {s directly comnected to a Library. This ares
{8 not supervised but a total silence must be maintained. Resource materfial
from the Library may be brought into this room without restriction of movenent
during the period. Total silence 18 not a condition for sttendance in the
Library {tself,

. A Supervised Study Room is.eXactiy what {t i{s callede The supervisor
ensure; that total silence is maintained at all timeq and that students are
1ot wastiné time. This is a place where projects are done and directed study
is undertaken.

This concept of independent study has been tried at some Community

Collegea and appears to have been invented for mature studente.7'1t should be

\ .
extensively increased i{n adult education.
S« Special Projects for the North

Coral Harbour {s an Eskimo community on Southampton Island, at the
mouth of thé Hudson Bay. Coral Harbour has a population of approximately
three hundred Eckinos and about 20 whites, fncluding children. The community
{ncludes a Hudson Bay Company store, two missions, a nursing station operated
by the Department of Indian and Northern Health Services and the Department of

Indian Affsfrs and Northern Development operations. This chapter will be dealing

7 Kby Wb, ia WM 4 didipidat Stidy Gueglh
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«ith the development of adult education in this porticular settlement, a
community seventy miles south of the Arctic Circle in the North Weet
Terittértes and possibly typical of our North.

The term "community" has undergone a profound change {n the North
during the pariod i{n which the euucation aystem of the Department of Indian
Affatrs and Northern Development has been in operation. The traditional
Eskimo settlement previously was a small camp, temporary {n nature, comprising
a handful of families usually closely related one to another, The locale of
the settlement-would change from time to time depending on the vagaries of
hunting, fishing or trapping. Hithln the past decade there has been &
pronounced trend towards liging {n larger urban settlements with abandorment
of the traditfional small huntiﬁg settlement off in the wildermesse Thie trend

has become most pronounced in the past three or four years gince the advent of

NPT . ety . YD ¢ %,

.housing schemes for the Eskimo and the widespread adoption of the motorized

tobbogan for transportation to and from the hunting grounds. The school

RN

ftself has been not the least of the influences Lringing about this trend
towards urbanization. Social change is, without doubt, moving at a challenging

pace in the north, The majority of adult Eskimos are without schooling that

R IR WA % AP T L

gives other Canadian citizens a normal background to meet daily situations, to

make decistons.based on schooled experience and judgment, and to adapt to their

&
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swiitly changing enviromnment.

There are many reasons why the adults leck schoolinge As long as their

PYER Th L D e

lives centered around trapping, hunting and fishing and they could obtain
: materials fn return for their catch they were satisfiede. When the churches
tntroduced schuols r'.» people were reluctant to secnd their children. It fs no

: (; reflectior. on the missfon schools that the children on returning liome, soon
s
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N forgot what they had learned: they found little opportunity to use their
newly acquired book learning and little encouragement from their parents.
There was a.dearth of printed materisl so there was no incentive to go on
reading and learninge
Ninaty peréent of the.compulso¥y school-age children are nov in the
classroom. Thi; is also having an effect on the adult population. A gap ie
rapidly appearing betveenﬂthe child and his parents and the parent is becoming
dependent upon the child for interpretive and translation services. Thé prrent
cannot always comprehend what schooling is-for, and to their child.
The adult Education progream is comparatlvely new; it has beén a case
of selling the ideas a8 part of the concept of a total education scheme for
the Eskimoe. |
In the Arctic District "Adult Education' is still a young and very
tender plant. The first field position {n adnit education was establishéd in
1963. In Noverber of that year an Arctic District Superintendent of Adult
Education was recruited. In the fall of 1966 a Régional Supervisor of Adult
: Education for the Keewatin Region was appointed. A year ago an Eskimo man from
; Coral Harbour started working {n Churchill, Manftoba as a trainec-assistante
He has developed an Eskimo-Engiish newspaper which is distributed frow Churchill
to the settlements in the keewatin. There has also been an Area Adult Education
Specialist (a former teacher) hired who will be stationed at Rankin Inlet. His
first trip E? Coral Harbour was to fin& out what recreation facilities the people’
would 1ike. This is a nev arrangement where the people in the settlement pay
half and the government of the North West-Tetritories pays the other half.
f This includes field trips or team tournaments transportation and the 1ike.
So, it can be seen that until quite recently, the Adult Education program

has not fiad the kind of consistent contact ‘with the field which would allow the
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development of a cohesive and comprehensive program that would be effective in
this settlement as typical of a Northern communitye.

-

The Adult education division of the Department of Indian Affairs and
Northern Development (at that time) gave its major conﬁr:;ution'when.tt produced
the first "package courses". The texts commonly used {n southern Canada or the
Unfted States to teach English as a second language have not completely met the
requirements of the northern peaple. Experimental use of such materials indicates
that with these people interest diminishes after a few leasons because much of
the material is beyoﬁd the first-hand experience of the Eekimo. To meet this
shortage of suitabdle materisls a beginning was made on the preparation‘of epecial
courses for adult classes. fThe first to be prepared was a 10-lesson course on
the "Northwest Territorfes of Canada”. A kit of teaching atds was’ assembled
to minimize the preparation (adult classes are usually conducted by teachers
over and above their day's work with children)e The kit con&ains maps, film-
strips, plctures and A Workbook. The workbook is made up of sinple statements
using a controlled vocsbularyj space {s provided for copying vernmacular trans-
lation. Exefcises in-lettering are included and consist of three or four new
worda for each lesson. The lesson outline suggests various techniques to cﬁ;nge
the pace approiimately every 20 minutes: this is calculated to ease the tensions
that build up when adults are striving to learn.

The material here was presented to them in their own language and English
was taught incidentally an& as a second language -~ opposite to the method used
with the éﬁildren. |

All the materials use& were of direct fnterest to the adults. The
adults were usualiy lntroduéed from three to five words each time. The whole
book was written using 68 basic words and was translated into Eskimo and the |

people wrote it down. They elso wrote it fn English.
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The firet successful step has been taken and perhaps will generate an
{nterest in learning to read and write especially now that some of the fear
has been removed from the ides. One does not need to stretch the imagination
to envisage the great significance of this. The achievement of functional
literacy allows the adult to participate in further education or training, teo
gain employment, albeit at a low level, to read instructions permitting him to
operate machinery or notorized vehicles, engage in commercial transactions and
participate in pelitical actlvities.‘8 He can enrich his mind by reading. He
can travel to other communities with greater self-confidence if onlyubeeanse he
can read safety rules or treffic signs to avold accidentse For employment in
any significant enterprise it {s a first essential. Not the least important
are the psychological benefite resuiiingifrom the enhancement of his status,

and the boost to his self-respect he gets by mastering a process formerly

monopolized by the White man. ~ -
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This part attempts to group together areas that are closely allfed

to the teacher of the adult educand.
1. Adult Educators

It is time for us to ask ourselves who sfe the adult educators in
Canada, and what purposes we really serve. An avalanche of learncrs has
swept over the formal systems {n the past lively years, indicating that
many have ledrned other than what that system intended to teach, particularly

about itéelf, and that theyldo not mean to keep still about the contradictions

they finds This tidal wave is just about to enter the arena of adult education.

Not only will a higher proportion of them become immediate and persistent
participants, but one guesses that they will be less diffident and grateful
than students of the past. They may force teachers to live up more openly
to‘the challenges and responsibilities of learning than we have been‘doing;
or they may simply shoulder them aciide. They way carry the seeds of a
genufne learning soclety more surély with them than ﬁas been the'case with us,
but I do not believe that they will necessarily bring it about without them.
Their experience s relevant and important and together with these new
members we may be able to make the major jump to a goclety with a belief in
" learning ateits core. It fs an opportunity that has conre once ox twice
before in Western history, but it dQes not cone often. It-has been missed
before. |

The increasing acadenic atteution to the profcésianal growth of
adult education is a development of great importancee It {8 not yct
convincing that cnough attention has been .iven to what acult education
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has been, is and way be, by any of us, inside or outside these new
schools. A great deal more mutual support among all teachers is needed

to create advanced training that is really based on learning rather than

o1. institutfonal habitas derived from fields less finterested in learming.
2. Acedemic Educatfion

The universal answer to attracting a better candidate to teaching
and to the teaching of adults is to ralse the academic levels. This
obviously should be to obtain greater pupil achievement. In answer to
this, arreview of educational research recveals a Iargeiptobablllty of
error in this position. Raising the educaticnal level of tecachers is 1ikely
to have 1ittle effect on pupil achievement., The logical baeis for the
widespread faith in more teacher education leading to greater pupil achtfve-
ment seems to lie in the premice that longer education leads to more
knowledgeable teachers, who are therefore better equipped to import this
knowledge to their students, All studies again are stxongly indicative
of a week rclationship between teacher academic attafument and pupil achicve-
ment at any level. At the noment there is not a single study that has found
the length of teacher preparation variable to be even peripherally related
to pupil gain, let alone being of ;ajor importance in this educational
outcome. In spite of this it s expccted that academic requirements for
teachers will {ncrease, If this {s necessary, then at lcast they should be
utilizing materfal and methods which might have a chance of assisting tlicm

in their chosen fleld.

f jL?quwﬁ )k354u4‘lp779‘714b‘u l&7ku4u&¢54k?il,'.zn [ﬁg,alukﬂﬁzgaql

ouk 1968, p.1oS .
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3. Previous Experience landatory for Teachers

Learning in a profession is lifelong. Without contf{nuous learning
and continuous growth, teaching becomeé a drudgery and the classroom {s
a source of frustration to tha teacher. To his students, the teacher that
has stopped growing offers no challenge and provides no inspiration. To
the teacher that has stopped growing, other vocations appear to offer more
productive or satisfying fiet&a;of endeavour. Or is this teacher merely
looking for retirement? It {s ;ot possible to remain still; one either
grows, or atroPhies. But what doos growth involve? First it {8 mental
alertness which should haws bce: present at the end of the tcacher's
formal training, and must be nourished. This nourislimert can come f{rom
colleague rappoire, parents, future teachers, or periodicalse The teacher
who is mentally alert, who continues to think as & teacher should think,
and i% anxious to help students, is the teacher th-t is nceded. Such a
teachfr ts confident of the effcctiveness of his work; such a teacher is
also ﬁormally at lgast in his thirties of chronological age. At the
prese£t it tokes far too long to establish this effectiveness of nind {n
a teé;her. Too much is also lost by his pupils while he is acquiring this
philosophy of mind.

The obvicus answer to this {s to recuire all students to enter
another profession or work-ficld prior to entering teaching. They would
then entég teaching with experience gaincd, and with thie 1dcas of mental

4

alertness and lifelong learning well inculcatede an Limediate appaxcent
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disadvantage is that of an frmediately greater average chronological age
{or tcachers = but s this really a problem? It {s the mental age that ie
the difficulty at present. The NEA Journal in an articic on "Teaching as
a Second Career™ traces the effectiveness of pe;ple entering teaching
tater in 14fe than normal, due to a ghortage of teachers, and findes that
as an averaga they fsr outshine either the new teachers, orx their con-
temporaries who entered teaching soue years carlier (NEA Journal, 1964).
Many of the mature student-teachers were college-trained women lately
released from full-time homemaking requirements. Others were former
servicemen, or people frustrated with the ultimage goals of business life,
or angered by the scholasticism of their inductees.

Interest in recruiting former military officers for teaching was
given {mpetus fn the USA by Presfident Efsenhower's 1957 Comnittes on
Education beyond High School, and in Canada by the amalgamatigg.of the
three services and the resultant early service departure of quélifted
pervonnel who did not agree with the government position. Most of those
choosing teaching as a second career were successful to a degree where
adoministrators actively sought their confre;es. Many of these tought
mathematics and science. Although they ucté well qualified in other as
well as these flelds = espcclally those who graduated from the various
staff colleges - they needed theorctical courses to bring thelr standards
up to association levels. With the wealth of:prerience that thleese

mature new teachere bring, some courses or arcas of Instruction scenm to be

particularly suited. One thoughtful novel of the futurc requires that all
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techers of Civics, or History and Morasl Philosophy,. be recruited only
from the ranks of military velcrans h; thi{s does not appear to
be a possibility in our future, but the experience gained by mature
applicante enteriog teaching for a second carcer would make this
proznosis practicable.

One other group that has lately begun to return to teachiﬁg are
former members of the Peace Corps in USA or the CUSO volunteers in Canadae.
Th:se again make Zxcellent teachers, and most have attained their maturity
without the ruination of students in the proccss. The one rcal dise
advantage that North America has under Europe at the noment fs in the
fleld of language traininge The returning CUSO or Peace Corps volunteer
has normally mastercd a language (wost popular - Spanish) and s able to
give first hand experlence to students in school language 1aborator1ea.

With the decrease in working hours and the earlier retirements
of our population, we can expect that a greater number of them will wish
to continue with their education. The new mature teachers that we will
receive from this group however, will more than make up for their increased
student population. They may wecll provide the shot of adrenaline that

the adult education portfon of the teaching profession requires.
4, Adjustment

It is falir to say that the cdult student comcs with {firn expectations
. obout_what he {s to learn and how he is to learn it. The instructor
. s Qebud A Kocdon, S‘M Trovpld, ’Mw?oJi, opth, 1952, f ¢
i Pacd Wanen, " Th Proel Conpr Rionsss - Tracks? * (. fhi 3 dlla Keoppron,
Yot 1967, Ul 48 p 520, | -
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comes with ossumptions about what is to be learned and huwe They ure

quite often not the came. The instructor thean has two options. lHe can
fusist on Lie definitions and fynure the cxpectatfors of his students,

most of whom will manifest them only indirectly, He may drive some studente
away, or he may have a dull acquicscent class which must conform for

& variety of reasons and will perform the assigned duties without enthusiasm
or originality. Adults do as well‘as convent{onal students course by “ourse -
but that is not the main point. They will not develop much enthusiasn

for the fnstructor or the subject.ETOr the instructor can take a little

time to explore what his students' assumptions are about the subject and

the method. During that exploration he must aﬁd should reveal his owne

The result will be ona that neither party would have achieved on {ts own:

a more co-operative and enthusiastic expectation. What's more, the
instructor may learn somcthing new about his subject, and will certainly

accomplish what surely is the goal of all fnstructton, a respect for the

subject, however mixed the competence in ft.

5. Authority

Here we encounter something more profound.. The authority of the
teacher of children !s a mixture of the authority of the adult over the
child, of the institution over the coupulsory porticipant, of the graop of
a specislized knowledge over ignorance or lack of competence. 1t is

assumed that the child learner {s deficient fn oil these respects. What

p———
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of the authority of the fnstructor of adults? e capinot command the
authority merely of age or of compulsione de can cowiasnd o rely on

wse of the authority of the fnst{tutfon that employs him and that alone

' poisesses the right of formal cvaluation. He can cormand more curely
h{s.formal expertise in some subject or another. However, he cannot
ascume the same deficfencies that the instructor of children often takes
for granted - sometimes, these days at his peril. The adult student is
not comeel;ed he {s not nccessarily less generallv expericenced than

the instructor, and often, though bhis knowledps {s usually organized in
another way, he knows a good deal about the subject matter in questione.
What's more, he has some pride in what he has alrecdy acconplished, and
wants to be taken seriously for what he is (knous), not merely for what he
ts {(does) note. The fastructor then can depend upon the cxpert knowledge
and experfence at his command, but he must provide more argument for the
validity of this knowledge and be prepared to expose it to a greater
variety of typce cf examiration. Sometimes this puts the instructor into
great conflict with his institution, or at lcast with the demands of a
relatively fixed and standardized curriculun, rot designed for individual
response, to say nothing of the nceds of adult students. All of this
argues further for the greatest possible co-operation beiwccn the student
and the instructor over the nature of the process in wvhich they are engagede.
The adult student, as well as the fnstructor, often has to learn how to

achieve this degrce of co-operationa

& "f/\mé, Zﬁﬁ o'J', fﬂ
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Forum states in answer to this: "Something is radically w::ak with a system

\ :

6. FEducators Should 3e Tceaclers

DQe of the major tragedies of our Cznadian aduli education, is the
waste of our talen;ed pecople. The Feter Principle statcs that each person
tends to rise to his level cf incompetence, and then to temain tﬁere. We
obtain the best teachers possible, and then allow, or even assist them
{n leaving the classroom as soon as pdastble, leaving the inexperienced
and Iinferior to do the actual teaching, As achools‘and uhiveraities grovw
larger and more complex they need secrctaries, guldance councellors,
curriculum coordinators, assistant principals, theatylcal technicians etc.
All of the new student and curriculum activi{ties also need manageré and‘
sﬁperv{sors. The traditions that started with the small school of sixty
years ago still operates today. Like Royal Navy Officers, tecachers are
expected to be able to do all th%ngs; outside personne}] are rarely hired,
and teachers are called on to carry the burden. To do this they must be
rnleased from teaching dutles. Since these duties are important for the
administration of the school, the more competent teachers are usually
selecféd for these joﬁs and are replaced by younger, less experienced
teachers. The better teachers are quickly located and glven jobs-éupetn
vising, counselling, monitoring, administering, planning, budgeting - any=-
thing except teaching; that appcars to.come last! Teaching then becones
a sideline for the efficient., In the end, teachers normally come to consider

that an administrative assignment is a promotion. Kaplan in Educational

8

1f the reward for good service in the classroom is removal from that classroom".
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Instend of rewarding the teacher with a principalshiip - and a large

salary increase, we should re;ard him Ly kecping him in the classrows and
making hls difficult task «s pleasant as poseible. Clerical and routine
work should be taken from him. Pay him core - as a teacherl Bring in the

dteval idea of a "mester" - with the respect due him by the Guild.

Whatever methods are used, the aim must be .to kcep the best teachers where

they belong = in the ciassrooms,

7« Conclusion

It is interesting that, unlike other phases of educatien, it is
{mpossible even arbitrarily or tcmporerily"to scparate a discussion of the )
adult student and the instructor of adults. .The relationship 1s toofintensé,
for one partner to be discussed without concideration of the‘other. It {s
also quite a unique relationship, onc that is growing in frequency in our
gsociety, and one tihat needs to be understood.'.For excmple, there is in eall
learning an element of converaion. The learner exposes %}mself ns wanting
to become something hevis not. He must accept a period of traneition, of
experiment, of testing an existing gelf against a new onec. Once the process
{s begun there i{s no return. Eyen if he fails he‘will not be the same persone .
When something is Iearﬁed; truly leoarned, thé wiiole seclf is aiteredg it s
not merely ghe.addition of a.part.' The learner must trust that the instructor

knows how to help him become what he wants to becone, end will not let him

suffer harm from things the instructor knouws about, and the learner does not,.

oo .
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Not all learning, not eV\ry class will reach this gegree of conascious |
intensity, but there i{s an element of it in every act of learnmg. ‘We

can compare the re_letionship of students and teacher to other relationships
that afe more familiar i{n our society: husband and wife, clergyman and
patishioner. doctor and pétlent, brother and sister, prophet and convert,
and ot.hers1 Each of them has an element of teaching and learning in fits

each can contribute to our understanding of this new one, an underctanding

r that will help both student and teachere,

57
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The zrooto of Educational Televteion indisputably lie with radlo, and
specifically with the National School Broadcasts of the CnC. Eatabltshed
in the depéhl of the depression, by 1954 our Canadian School (radio) Broad~
casting waaﬁthc ‘longest school systemp;n‘the worlde In this twenty year
period the radio with its accompanylAgflesaons became possibly th;;flrtt,
and largest AV aid in Canada. The radio became an accepted part of éh.
equipment of an average classroom at the elementary levels through Englisho
speaking Canada and wae used to some extent Sy ;econdary and tertiary |
schools. A minimum of 30 minutes of schéol broadcasting per day wae avail-
able anywhere in the Country; and was time-varied in accordance with local

curricular needs, The “Survéy of Canadian Schools'" issued by the Canadian

Teachers Federation (CIF) in 1956 indicated amongst much data, that about

40 percent of Public School teachers did ltttle or no_planning in prepara~
tion for individual é;bggammea, and that only 21 percent of their teachers
had any training in the use of school broadcasts.
In companionship with this, the CBC also put on the Naticnal Farm
Radio Forum which was the first fully adult use of the new technological |
advances. Tﬁs aime of fhis program were:?
A - *o encourage the farmer to take a more active port in form
organization and to assume the responsibility for "getting
things done™ not only at the community level by at the pro-

vincial and national levels as well., In the past many
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furmers have been awed to the pofnt of inaction by the immense
_ complexity of our socio-economic system and have given up anyr
attempt to change {t.
B - to restore the lost sense of community ;htch fn the past had
been an outstanding characteristic of Canadian rural 1life.
C - to.brldse, with unifying-efféct, the geographically separate
agricultur#l regions of Canada.
D - to stimulate the curfosity of participants and causa them to
seek further knowledge as groups or individuals. i |
The Form Forum was successful for many years and provided not only a
useful bridge and school for farmers, but allowed a group of private
educators in the CBC to use this as a method of testing differing methodo-

logus for use on Radio. Its success in this field was immense,

The reasons for the gradual decline of interest in this forum might

be summed up as followss

- lack of capable leadership at the individual farm forum level.
- difficult to select pics.of interest to all rural people in
_every province, These topics had to be of interest to the older

forums as well as the newly formed ones. Interest decreaqed the

further removad the topics are from matter of everyday experience

and concerne

- once a week was too frequent.

-~ T.V. and other interests arrived (sports etc.)e Transportation in

winter months improved, so further avay destinations could be

achieved and these other interests fulfilled.

WA I ol habaad Forom Redio Frsm, 9 M5, 969, p.2.
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- no cutside help = only contact with the provincial secretary was
by corrcopondence. Ouce forum was formed, 1£ was volely respon-
silLle for {te Operation;
5 - novelty wore off.
- recrecation part of the weekly meeting engulfed the discusoion
period.

not sufficient effort in promction.

- the lacking in pufpose of the discussion be nembere following the
boardcaste The decire, menifested in many Foruue, to find the
"r{ght" anawer rather than the ancwer truly representative of
their opinion shows that they fdentify this process with the
familiar standards of‘primary schoole.

- lack of commnity-ninded goals. A Forun tended to be more
successful and have a longer life {f it got interested in corraunity
affeir;. eg, renovating township hall, bui{lding and equipping of
a éatk for the rural community, warble {ly cradication; skating
rink etce t

(Note: The above are not listed in any kind of order of {mprotance)
2. Television

Television in the mid-fiftics appearcd to be the perfect answer to
educational technologye. It had vision, sudio, and portobility (to either a
classréom or a home)e With the momcntary exception of frmediate reinforce~-
ﬁent, ft seemed to incorporate all requircmente of a Shinuerian "teaching

maechine” and it had the fancy of the public - particularly the young.

-
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iWith the experfcence available from the School Preoadcasting Programe, what
would stop this new Educatioral Televisfon (ETV) fron finally ucurping the
human tercher from his menopely of pedagogy! Like the radio broadcaste
before ft, LIV utili:ed and subcidized the avallability of local or district
achool productions for a national or quasf-national audience. A gexics of
experimental approaches were tested {n varifous parts of Canrda between 1956
and 1958, aud scerved to denonstrete the flexibilfty und vartfety of tele-
vision. A 196&_aurvcy of Cntarlo clasrroons indicrted that "subject to some
critficicm on content ¢cecess interest wves effectively arouced, and recall of
knowledge effectively cssured by the telecasts™ m The came
purvey, however, also compared filme versus televiclon, and gave indefinite
reuultasl llost educators eipressed no opinion, and the small m{noiity that
did express themsclves showed a prefercnce for films. This ccrtainly
{ndfcated that ETV was not attaining i{te expected learning reoults,

VThe rocuirement pertinent to this chlapter {s neccessarily thué of pro-
grammi{ng. ObLviously we must rid ourselves, at least on ETV, of the nineteenth

centry teaching methods now generally bteing ueed in tne classroocmss A team-

‘work approach fs needed to do this. A chunge from ecceptsble to good

administration {n such arcas as release dates of epecific programmes,
coupled vith more co-operation frem the equipment manufacturers would also
be of the greatest acsistance, LETV has been accused of falling‘Into a trap
that finds ro nced for depth of explorction - un casy and superficial
approach, gunrnntaéing palatibility and ecacy acvsirulation. Thia {s ctreng-
thened by the fuct that & child tod.y epence rore licurs with televiufon in
the home, than he does with tle teaelier in the school! Adults are now

rapidly approaching thic figure.
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Tolovivion fnstiuction (o pioorily o onc-v 7 voraunlestion med£§m.
Partly bLecause of thic charietesinidle, the proponents of this mediws have
cemetfmes hoen unduly eritfeired. Hovever, in many classrooms across the’
USA ted:y a >Laple eloctionfc device iuxggtng uted to convert the audfo part
of line circult TV so that twé-uay Cdl%ﬂﬂ&ﬂtion fe possible between the TV
tescher tn the ntudio, and tle students in the clussroom. The otudent
merely sushes a button to alert the «tudio of difficulties or questions he
wishee to ask ~ ;nd then carcles on a two-way converaation with g teacher -
technician at the studio. Muring this exhaage the video can be n:de to
"hold" pending completion of the two-way audio query, or can contiuue with L2
the programme.z'ln either case, the video rumiins only a oac-way cormunica~
tion. .

One rccent and more local event is the scrapping of the proposed
Canadiin Educational Droadeasting Azency in Cunada in favour of poasible
reservation of cable facilitles in the future, eg;entlally under provincial
guzerance. This was certainly partially based on the weal failures found
{n TV both in Camada and the USA, aa well as the costs involved. A contin-
vation of area or district produced programesa, allignad with the new technoe
logical hardvare beconing availablle should, lcuwever, ensure at least a
tenporary stopiap uatil a satisfactory national philosophy of education can
become a partner to two-way television as a true teaching machine for adult
educatione.

Other ecscoterie methods of TV transaissfon have bron attempted, but
not with eiznificantly differing resulose Tha flrst co-opuerative rocelpt of
felevision in Trance attampted the teaching of moderuizarion of the almoot

mediaeval rural homes, and leversifying agricultural activities, through
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group television fnmstruction. While interest was high (this was the carly
era of TV), the results were desultory.
‘ In the USA the Midwest Program on Airhorne Television Instruction
JLd show great promise until 1963; stnce then it exhibite much of the
malaisa due to sterile programming that {s poted with Conventional Ftole-

v
visfon. This programe from Purdue University ie atill continuing, and must

be praised for the ptonéer as well ae present work done in {nstructional

Jtelevision. It has not, however, lived up to ite early expectations. The

{dca of adult education by atrborme TV {nstruction is pressntly being
tested in India, where it may yet brlna good results, )

The moat receant and advanced of the technological breakthrough- is
electronic video recording (EVR), which relies on a brisfcase-sized player
unit that can bes hoocked into a standard TV set to deliver a standard hour-
long film. This in reality is an {nexpensiva instant IRTV, but without the
large choice that IRVT allows. Another recent and optimistic {tem of elec-
tronic gadgetry that may well become an established ftem of educational
technology, demonstrates that a single TV channel can provide differemt
still pictures to many viewers at tha same time. A special device that
Mcapturae” and then holds single images ts used with this mochine. A
vicwer watching this same picture on an ordinary TV set would only see it
for the normal {netant. One TV channel con therefore be us~d in different
tocations with variations for speciffc individual purposes, at tha sams
time.' This shows great promise for adult education.

An ETV etetion should consicer {tself an institution with tha same

cultural sfgnificance a® a library, art centre, or museul. If {t thinks of

ftoelf in thise way,_ {t will be regarded as such by its viewera both
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adoleecent and adulte At ths moment neither the publie nor our teaching
profession appears to think of ETV in this manners, Eliza has yet to become

Miss Doolfittle,
3. Computorired Learning

A computer {s essentiaolly a calculating device with sophisticated
memory and control features. Basically, {t {e a machine which has an {nput
unit capable of roading cards, paper tapes, magnotic tapes, or other scan~
ning arrangementse It has an output unit which uses the same media as the
fnput. It iz not a teacher, but {t can be used to teach students certain
pre-Jetermined facts and skills, thercby freecing the teacher te maintain
his normal duties, Unfortunately adults have not adapted to this-methed ae
readily as children, and as a result, fewer programs are presently avallable
{n the public sector of adult educations.

The advantages of a computerkéontrolled tnstructional system offer
valuable capabilities for adult education that cannci be matched by simplew
devicee.?-kmoug these are the followingt

. ae The operational design is not fixed. The program material in
the memory unit datermines the mode used for the learning effeec-
tivencse,

b. The studeant can be provided with a progrome best suited to bic

needs.

c. The computer's extenaive mer.ory uanit can b used for storage of

student attendance, his attitude, previous experience in the

() subject matter, and oven his social backgrounds

A )
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TECITIOLOCICAL ORIENTATION
The computer®s calculating speed allows for analysis of data for
summary or predictive purposes, class assignments and echedules.
By appropriate time sharing techniques, a computer can be cycled
through & mumber of tasks in such a way that it appears to be

performing all these tasks simultanecusly.
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PART VIIX
POSSIBLE FUTURES IN ADULT EDUCATION

Most obsaervers agree that the population of the earth will have
reached 6 billfon by 2000 AD, and should level off at this point. Assuming
that no major catastrophe has occurred, we can expect that the world will
be computerized in the next century. The computer as it develops steadily
over the next hundred years, will make the present diviston of the planst
obsolete. The necessaryhéontrolo that will keep 6 billion humans alive and
comfortable {n 2070 could only be planet-wide in scope. The computers, in
order to complete their logical task of managing the economy, will require
to transcent the present idea of a nation.

The computerization of a field does not meaan a docrease fn required
staff; {n most cases the opposite {s true. Adult Education in the twe&ty-
f{rst century will follow this dictum as education becomes truly computer-
{zed. A substantial percentage of the human raceig;“seriously devoting
the major portion of their lives to a continuing programe of education in a

- variety of fields. But what process of education would they be using?

At the present time we are living when one era of ins.ruction £s in
fuli bloom, another is well begun, and a third can only be noticed in its
embyronic stagg.' The era now in bloom, and about to fade is the human to
human type of learning, the only type used to date; and sfnce the days of
Socrates, utilizing a human-based school. In spite of numerous studies and
curriculm changes, vety 1ittle has really been done throughout our present
school syatem to bring the major reform that will not spell extinetion.;l

The era of fnstruction that will supersede the present system is one

; of man-maehﬁ?e fnteraction as proposed by Skinnere The rachine is the
é I . J‘l Gl tﬂ,t’d’ ”TL‘ fttlﬁl\f ‘}/ Aﬂ‘v4 u] ‘1“‘1 /A"{ ‘_“‘4”? .'1. A \/ (TJ)_“ Meuflaﬁ;ﬂ
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POSSISLE FUTURIS IN ADULT EDUCATION
computer. The computer will change our future education learning more than
the "Model T" did to the agricultural-minded, static world of 1920. Computer
consoles, or termiﬁals, Attached to the University of Texas' computer are
S now {n selected clasérocme on an exparimental basis. Programmed learning {is
now pointing the way to lndividuél learning from a computer. This in turn
will have freed the taacher to do thoée {natructfonal things that are truly
human. The computer offers an efficient operant legrqins environment, withe
out offering a human environment. This must atill be provided by the teacher,
If we £ail to use the computer corractly as a process of educational leaxning,
as we have failed so far to do with tglovision, then ghman learing-add
.=  civil{zation will be immeapurably slowed. The rate of growth of the total =~ "X
knowledge qf the world is precently a geometric progression, and will be able |
to be learned only with the aid of the computer. Following i{s a listing of
accumulation of knowledges
& BC (Birth of Christ) - 100% of knowledge

1700 AD = 200% of knowledge

1900 AD - 400% of knowledge

1950 AD - 800% of knowledge .
1960 AD " . 16007 of knwléd‘gQ.

1964 AD - 3200% of knowledge 3

Learning this.rapidly incraasing amount of knowledge will certainly require
the man-machi{ne parternership if one extrpolates th§ accumulation of knowe
ledge a century hence from this date.

The computer can and will do certain fnotructional tashks batter than

a human teacher. If our present trond towards individualism and existen-

.
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POSSIBLE FUTURZS IN AQULT SDUCATION
tisliem cqntinues and fuvades the achools, then the mileau in which the
teaching machines provide an environment where the learner f{s to be a large
degree in con£r01 of the programe, will be undoubtedly mandqtory.4'lt'wlll
just not be possible, solely with human teachers,
A third era {s dimly visible at the present time. This is the ara

of a separate computer/pupil orfentation - a computer console in each home.
Thie will of course make schools anachroni{sms, but they ‘are {n many ways
anachronistic even todaye It musat ba emphasized however that this will spell
the en§ of schoola - not of education, inatructﬂén, or teacﬁers. Other "holy

cows™ such as hours of class, requiremente for days, or even years of school,

will then become maaningless. In this third era of learning the role of the

teacher will change as much as that of the adult atudent. gxtreme lengths
of gkme will be required to programe lessons until a technological'(or
robotic) process fs discovered. The learning mileau will then be homes,
parks, museuns, factories, or laboratories rather than achoola. Central
libraries will be open to everyome, and enything in it availab!e on a com=
puterized copying service. The type of learning will be operant for this
part of education fn the future.

Perhaps discovery learning will be re-discovered in the future, and
operant learning relegated to the frachine Parts” of the human education at
that time. Two things are certain - thare will be an fncrease in the use
of machines for teaching at the same time that the world {s computerized,

and there must then be an inward reaching back to human teachers for what the

computers are unable to supply.
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POSSIBLE FUTURES IN ADULT EDUCATIOR

1. The Ideal Adult Educator

. FPollwing {s a help wanted advertisement for an Educator of Adults.
It was discovered as a humerous parady on the vast number of traits utilized

as a teacher i{n continuing education.

WANTED: ADULT EDUCATION TEACHER

Must be intelligent, handsome, man of vision and ambitiong ;fur
dinner spc;ket; before and after dinner guizler; night pwlg wark all day
and half the night, and appear fresh next day. Know Who's Who and why
and where; have a ready smile and an open pursej look his best ‘vhan‘ he
never felt worse.

Must be able to entertain staff, associates, teachers, adult
clfientel, \ti\fét, sweethearts, bookkeepers and sccretaries without becoming
too amorous. Inhale dust aﬁd smog, drive through fog and sno:t, and work
all summer without perspiring or acquiring B.O.

Must De a man's man, and a ladies man, .a model husband, a fatherly
father, of good behavior, a plutocrat, a Democrat, and Rupublican, a New
Dealer, an 014 Dealer and a fast dealer; a technician, politician, sinner,
winer and diner. '

Must be a curriculum expert, creating demand for obaolgte programs}
be a good personnel manager, correspondent, attend all {nst{tution meetings,
tournaments, funerals, visit friends of the‘ {inst{tution in hospitals and
jails, contact all potential clients every week and in spare time look for
new community services, and do missionary work; must eat and drink and work

1ike "H", go night and day, and think it's swell.
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POSSIBLE FUTURES IN ADULT EDUCATION °
Must have unlimited endurance, and frequently over-indulge in wine,
women, wind and gab; have a wide range of telephone numbers, facts and
statistics, and be fast with a yes and slow with a no. Must have a car, a

dozen naew suits, an attractive home, belong to all clubs, pay all expensee

)

at home and office, plus saving for future ulcer treatments.

Must ﬁc able to read upside down, must ba an expert talker, liar,
dancer, story teller, pitch player, poker hound, golf player, diplomat,
financier, capitalist, philanthropist and authority on palaistry, chemistry;
physiology, psychology, sociology, anthropology, religion, politics, business

ladmlntctration, research statistics, French, dogs, cats, horses, brunettes,
blondes, redheads, and the Kinsey Report.

Msst be abla to teach flower arranging, cake decoratins, tool and die
making, furniture refinishing, small enéine repair, sewing, knitting, oil
painting, drawing, real estats sales and shorthand. Must be adept in IBM
keypunch, data processing, metallurgy, ﬁe;alpfating, diesel mechanics, radio
and TV repair and printings Must be knowledgeable in phrenology, ESP,
astrology and pornography. Must know karate, judo, fishing, hunting, skiing,
ping-pong, tennis, baseball, basketball, football, enowbslling and black-
balling. Must bg truthful, honest, sincere and dedicated to the proposition

‘that all men are created by an act of love.
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CONCLUSION

Canada must decide that the potential contribution to the comaunity of
the adult who has improved himself or herself is as great as the individual
gain, and thereby accept the necessity of inwessins publicly in adult educa-
tfon, Expressed in terms of share of a Gross National Product, this denand
will not be very great. Expraseed in terms of survival, of coures, as® it'
must be, the choice 1is clear and {nevitable. The problem is whether we
make such a choice grudgingly, with a‘klnd of step-by-step approach that
never overtakes history, or whether we make some dramatic changes that will
accept the - . adult student and open the world to him and him to us.
Canada has demonstrated he capacity for such choices in the past. Whether
we are capable now {s another matter.

The adult student ie a new phenomcnon {n Canada. He and she have
appeared in increasing mumbers quietly but relentlessly {n the past twenty
years. But the appearance has been largely in the crevices, the spare parts
of the nociety ~~ after dark, in buildings not used for anything else, in
systens designed for someona else. As one Arerican put it, formal adult
education is characterized generally by an unconventional and {nconvenient

time, en uncomfortable place, an irrelevant curriculum, and uninspired, if

kS LGS AR R ok wn ks s e

duly certified, teacher. Perhaps a harsher description than would be feir
right now, but not too far from the truth, With aﬁout half of our popula-~
tion between the ages of 16 and 30 by 1972, the potential population for
adult education will reach 't;zgering proportions., Whether we do stagger or
not depends upon our comprehensive now and our deciefon. Some understanding
of the adult student both on his or her own part, as well as on the part of
% ' the society, might contribute to our abilf{ty to make these decieions, or

| i maybe just to help eome adult students. Without denyi{ng the remarkable con-
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CONCLUSION
tributions made by some Canadien institutions {n thc past and now, what ie
apparent is that none of thesa are enough for the future. What is equally
apparent i{s that the adult atudent of the future is 1ikely to be both more

> numarous and less patient and forbearing than he has been in the past,
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